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CHAPTIR I 
INTRODUCTION 
~TIR I 
INTRODUCTION 
Recently many changes ha'le been taking place in 
educational thought and practice. Leading educators are 
questioning former phases of education in order to insure 
that the soundest principles and methods are being employed 
in schools. With this in mind, new philosophies haYe 
strengthened the role of the elementary principal. Cer-
tainly, it the principal is the "head" of the school, then 
he should clearly, in the light of democra.tic administration, 
have a Yoice in the selection and assignment of teachers in 
his building. 
Some principals ot the elementary schools in New 
Hampshire are allowed to cooperate with higher administrators 
in selecting and assigning teachers for their buildings. 
O~her principals are allowed no Yoice whateYer in this 
regard and must accept personnel which are assigned to their 
jurisdiction. 
aome of those not permitted to do so, would like to 
assist in selecting and assigning teachers, while others who 
do participate in these procedures have no particular desire 
to do so. 
Statement of the problem. The purpose of this study 
is to determine the extent elementary supervising principals 
r Boston University 
School of Education 
Library 
participate in the selection and assignment 9f tea:chers in 
New Hampshire. 
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The first task of this thesis will be an attempt to 
discover how many supervising principals on the elementary 
school level have a voice in determining the faculty members 
to be assigned to their buildings. The se·cond task will be 
an attempt to determine the personal preferences of these 
principals in regard to selection and assignment procedures. 
specifically, it is hoped that valuable data may be 
obtained on some of the elements involved which may affect 
the present procedures ot selection and assignment. 
These elements include: (1) population of communities, 
(a) number of elementary school supervising principals, (3) 
educational background of superintendent, (4) teacher turn-
over tor the current school year; (5) sex ot principals, (6) 
age of principals, (7) experience of principal, (8) length 
of service ot principal, (9) number of schools in school 
system, (10) voice of principals in selection.and assignment 
procedures, (11) preferences of principals in regard to 
selection and assignment procedures, (12) supervising prin-
cipal's judgments regarding his beginning teachers. 
Definitions of terminology. In this study elementary 
achools will include schools having grades one through eight, 
as well as schools having only grades one to six. 
Status in this study will refer to the present voice 
or degree of authority which is bestowed upon elementary 
3 
achool principals in regard to the selection and assignment 
of teachers. 
Certain principals were requested to participate in 
this study, namely all supervising principals in the state 
of New Hampshire. In this study the principals participating 
will therefore be referred to as supervising principals. 
•cope of the study. It is not the intention of the 
writer to declare that this is a final study of the status 
of selection and assignment procedures of elementary school 
principals of New Hampshire, and it is not the intention of 
the writer to assert that it is conclusive. 
This report is limited in that: 
1. Only supervising principals were asked to 
take part in the study. 
2. Not all of those who received the survey 
form returned it. 
This study is based then on the completed survey 
forms received by the writer. 
The in~iry form was distributed to principals of 
schools having grades at least one to eight. The results 
reflect the responses of 67 elementary school principals in 
36 communities; this encompasses the entire state of New 
Hampshire. 
The inquiry form provides an opportunity tor compari-
son and contrast of some elements which may affect the status 
of the principal. These elements include:: 
I. General information requested in this 
section dealt with the community, the 
school system, the superintendent, and the 
administrative set-up. 
II. Personal information requested in this 
section dealt with sex, age, administra-
tive status, length of service, and 
experience of principals. 
III. SUrvey information requested in this 
section dealt with status and preferences 
of principals in regard to selection and 
assignment procedures. 
IV. survey of judgments information requested 
·in this section dealt with the principals' 
evaluation of hie beginning teachers. 
Need for the study. Material in this area is limited; 
howsver, some type ot unwritten policy and procedure is 
employed by most administrators. Because of this limitation 
of recorded policy, errors are often made in selecting and 
assigning tea-chers. Especially limited have been case 
a~udies and follow up reports of actual situations where 
principals have or haven't had a voice in the selection and 
assignment process. 
This study will partially fulfill the need of adminis-
trators regarding present procedures used in the selection 
and assignment of teachers. Principals who have taken part 
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in this study may be interested to learn how their 
colleagues approa~h this problem. It is not the intent ot 
the writer to set up rigid standards to be followed, but, 
instead• to report existing practices employed in New Hamp-
shire at the present time. 
CHAPTIR II 
RIVIIW OF R~~D LIT~TURI 
C~TIR II 
REVIEW OF RELATED LITERATURE 
Trend. The custom was that elementary principals do 
little more than act as "head teachers." It was not expected· 
that they act in any administrative capacity. 
In recent years, however, the superintendents have 
come to realize the value of assistance from these princi-
pals in various administrative matters, particularly that of 
selection and assignment of teachers. 
Since this is a recent trend, there is little &vail-
able in the way of written material on the subject. 
History of teacher placement. The early colonists ot 
America were quick to realize that their children needed to 
be educated, and attempted to provide instruction for them. 
Fickett reports: 
One ot the first cares of the American Colonists was 
to provide tor the education of their children. On the 
13th of April 1635, the people of Boston, in town meet-
ing assembled, requested 'Brother Philemon Purmont to 
become schfol-master for the teaching and nurturing of 
children. • 
Many of the early communities erected free schools for 
the education of young children. The inhabitants of towns 
lNational Association of Teachers• Agencies, ~ 
History g! Teacher Placement.(Boston: Edward Fickett, 1931), 
P• 5. 
7 
employed the school masters and provided them with a salary 
and lodging. 
Fickett goes on to say: 
••• in Massachusetts, the choice of a school-master 
was confined to the inhabitants of the town in which 
the school was situated. In many oases the Minister 
was called upon to assume the duties of teacher in 
addition to his other work; but it is quite apparent 
trom these early records that no matter how insistent 
the people might be that their children should be edu-
cated, neither the school-master himself, nor his call-
ing was held in high esteem. 
During the first half of the nineteenth century the 
expansion and growth of the country required the ser-
vices of a constantly increasing number of teachers anu 
••• the problem ot supply and distribution of teachers 
was beginning to be considered. 
By 1860 it had become a fairly common practice tor 
school ~oards to advertise tor teachers in the daily 
papers. · 
Purpose of school organization. In speaking of the 
mission ot education, Grace says: 
The school organization is a human not a mechanical 
organization. We are not organized to perpetuate or to 
develop vested interests or compartments, or to become 
isolated from our principal mission. Ou~ job is to pro-
vide the most effective education and educational oppor-
tunity possible within the limits of the financial 
resources, the ingenuity, the vision, and the realism 
of the members who comprise the whole.3 
MEA. Report. Probably the major contribution in the 
area of principal participation in selection and assignment 
aibid., PP• 6-8. 
SJaonzo Grace, "The Nature of Democracy in Adminis-
tration,• American School Board Journal, ll3t21-23, October, 
1946. 
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procedures is the report prepared by the NIA in 1948. This 
report states:: 
Twenty per cent of the supervising principals today 
report that they have "'no voice" in teacher selection 
and assignment;; 46 per cent co-operate with the superin-
tendent in making some assignments; a7 per cent co-
operate on all assignments; and 7 per cent report that 
all teachers• assignments are made on the basis of the 
principal's recommendation. 
Teaching principals, as a group, divide almost 
equally between three levels of authority:: (a.) no voice 
(b) co-operation on some assignments, and (c) co-
operation on all assignments. The amount of authority 
tends to increase with the decreases in community sizes. 4 
Implications. In that this is the only direct 
material on the subject, an attempt will be made in this 
~action to gather some implications for this study. In 
connection with the lack of material, Elsbree and McNally 
point out that: 
It was mentioned ••• that the principalship is young 
as this world's professions go. Basic changes in edu-
cation theory and practice, and in the general culture, 
are bringing about redefinitions of the principal's 
functions and responsibilities, so that the position 
is now in a period of transition.~ 
Kyte says: 
The superintendent of schools delegates clear cut 
responsibilities to his assistants in terms of clearly 
4zugene F. Herrington (Chairman), Department of Ele-
mentary School Principals, ~National Elementary Principal, 
Twenty-Seventh Yearbook, 28:71, September, 1948. 
Swillard s. Elsbree and Harold J. McNally, Elementary 
School Administration ~ Supervision (New York:. American 
Book Co., 1951), p. 439. 
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defined f~~ctions, together with the ~uthority necessary 
to fulfill these responsibilities.6 . 
Reavis, Pierce, Stullken, and Smith may be express-
ing the same philosophy when they assert, " ••• a school head 
(principal) should be delegated the administrative responsi-
bility and authority for the entire program at the individuaa 
school building ••• and (tt) is believed to be essential to 
good school_organiaation and operation."? 
Recognizing the fact that the principalship is still 
in a state of transition, Kyte notes, "Even the most cursory 
survey of the principalship reveals marked variations in the 
status of elementary school principals."8 
The problem of teacher selection. In speaking of the 
responsibility of teacher selections, Van Miller and Spalding 
sta.te:: 
.Although the iocal board of education is legally 
responsible for selecting teachers, it is the superin• 
tendent of schools who recommends the person he believes 
best fitted for a position. If the board rejects his 
recommendation, it calls for another one. In some 
atates a recommendation by the superintendent is legally 
required ~~fore an appointment can be made. It is gen-
erally recognized that the selection of well-trained per-
sonnel is a highly skilled professional task. So, in 
6aeorge c. Kyte, The Principal ll ~ (Boston: Ginn 
and Company, 19 52.) , p • 4. 
7William c. Reavis, Paul R. Pierce, Edward H. Stullken, 
and Bertrand L. Smith, Administering the Elementary School 
(New York:: Prentice-Hall Inc., 1953), p. 212. 
8Kyte, ~· ~., p. 11. 
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the final analysis, the new member of the staff should 
be chosen by the board upon recommendation of the super• 
intendant of schools.9 
Elsbree and McNally state:: 
The principal's major task in teacher selection is 
to learn what type and kind of person the school system 
is looking tor when replacements are being made or 
additional staff members appointed. Close co-operation 
of principals and superintendents is necessary if good 
results are to be obtained. In some instances princi-
pals are delegated the responsibility of visiting place-
ment bureaus and of observing and interviewing candi-
dates employed by other school systems.lO 
Referring to the problem of teacher selection in New 
York City, Kandel asserts: 
The school system of New York City is probably beset 
by all the problems that can be found in the field of 
education, if only because of the size of the enterprise 
itself. Of these problems none is more important or 
more difficult of solution than that of the selection 
of teachers.ll 
Hansen advocates:: 
The selection of possible teachers through guidance 
as early as junior high school, with continued counsel-
ing, testing and screening throughout the years of 
college training. Students not qualified or adapted 
for the rigorous demands of the work of teaching should 
be screened out and guided into other work.12 
9van Miller and Willard B. Spalding, Ih! Public Ad-
ministration of American Schools (New York:: World Book 
Company, 1952)7 PP• 315-316. 
lOBlsbree and McNally, £2• £11., pp. 42-48. 
11I.L.Kandel, "The Selection of Teachers," School !!!9. 
aociety, 75:315, May, 1952. 
12Kenneth Hansen, Public Education in American Society, 
(Englewood Cliffs,N.J.: Prentice-Hall Inc7; 1956), pp. 303-304. 
ll 
Dennard reports in Waco, Texas: 
The co-ordinator of elementary schools selects 
teaching personnel. Each principal outlines special 
qualifications required tor vacancies on his staff in 
conferences with the co-ordinator.l3 
Chamberlain and Kindred find: 
In a large school system, the selection of teachers 
may be delegated to an assistant superintendent in 
charge of personnel, or the special director of employ• 
ment, and in many instances principals are given a voice 
in the selection of their teachers.l4 
The American School s·uperintendency states that 
principals may well specify the qualifications they seek in 
teachers and should interview candidates for particular 
positions .lfi 
Deffenbaugh and Zeigel, in their findings, report: 
Data show that the principals of junior high schools 
and senior or four year high schools are much more 
likely to interview teachers than are the principals of 
elementary schools. In all cases the superintendent of 
schools is the person who most frequently interviews 
teachers. 1 6 · 
Cooke is convinced that one of the more reliable 
techniques of teacher selection is the personal interview. 
13a.N. Dennard, "Teacher Selection,'' Ih,! School 
Executive, 74:82-83, May, 1955. 
L'Leo M. Chamberlain and Leslie W. Kindred, The 
Teacher~ School Organization (Englewood Cliffs, N:J.: 
Prentice-Hall Inc., 1958), p. 108. 
15The American School Superintendency, Thirtieth 
Yearbook, ~erican Assoc. of School Administrators, Dept. 
of National Ed. Assoc. of the U.s·. (Washington: February, 
1952). p. 91. 
16walter Deffenbaugh and William H. Zeigel, "How 
Teachers are Selected," School~. 16:112-113, February, 
1931. 
12 
He notes in large city schools 49.5 per cent of the superin-
tendents interview candidates while his principals interview 
15 per cent. As the size of the city decreases, the role 
played by the school-board members in interviewing teachers 
increases, as a general practice.l7 
superintendents report: 
School systems will continue to vary widely in the 
degree to which they involve principals and classroom 
teachers in the selection process. Since principals 
have a big stake in the outcome, they should have a 
voice in the choice of candidates. The superintendent 
of schools and the principal of the school in which 
vacancies exist are the logical persons to visit place-
ment bureaus, interview candidates, and observe the 
teaching of afplicants who live outside the immediate 
neighborhood. 5 
Weber thinks teachers should have a part in the 
selection of teachers. He reports: 
Only 16 per cent of the teachers reported that 
teachers had any part in the selection of new staff 
members. This job was done by superintendents, princi-
pals, supervisors, and department heads. The teachers 
felt left out when it came to the selection of those 
with whom they were to work.l9 
Siggelkow, like Weber, feels perhaps more use should 
be made of elementary school principals and a few selected 
h7oennis H. Cooke, Administering lh! Teaching f!£-
sonnel (Boston: Benj. H. Sanborn & Co., 1939), p. 50. 
1Bstaff Relations lg School Administration, Thirty-
Third Yearbook, American Assoc. of School Administrators 
(Washington:: 1955), pp. 35-36. 
19clarence A. Weber, Personnel Problems ~ School 
Administrators (New York: McGraw-Hill Book Co Inc., 1954), 
P• 14. 
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teachers as part of the interviewing team for the selection 
of new staff members.20 
Miller and Spalding conclude that: 
The problems of development and use of a selection 
committee have not yet been solved satisfactorily. In 
theory, broad participation by many persons who have 
the interests of children and of the community at heart 
will result in the selection of better personnel. 
Usable procedures which take into account all interests 
need to be developed, and the base of participation 
should be l:roadened as much as possible on each occasion 
for selection. In any event, the principal of the 
school in which the teachers are to work should always 
be given a voice in the selection of personne1.21 
Democratic administration. New thoughts in educa-
tional theory stress the opinion that our schools need to 
operate on a more democratic basis. Much has been written 
in this regard. Koopman points to some applications of this 
thought by stating, "In some school systems in the country, 
teachers are pa~ticipating in selection of personnel or in 
making decisions in cases where dismissal of a teacher is 
in question."22 
Jacobson, Reavis, and Logsdon speak of democratic 
administration:: 
••• it is only fair to mention that the principal has 
responsibility to carry out the policies which are formu-
lated by the superintendent and hie associates and 
20Richard A .• Siggelkow, "~re Your Interviews Losing 
New Teachers?" The Nations Schools, 61:53-54, April, 1958. 
alMiller and Spalding,~·£!!., p. 317. 
22G. Robert Koopman, Alice Miel, and Paul J. Misner, 
Demooracl ~ School Administration (New York: Appleton-
Century-Croft, Inc., 1951), P• 213. 
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and approved by the board of education. In progressive 
systems principals are regularly consulted by the 
superintendent through meetings or in conferences be-
fore major educational policies are changed. 2 3 
Van Miller and Willard B. Spalding think that we have 
fine theories of democratic administration, but now we must 
put these theories into practice: 
The acceptance of democratic theories of administra-
tion is widespread. It is difficult to find any treat-
ment of administration in textbooks or magazine articles 
that does not point to democratic procedures. In pro-
fessional courses for administrators and in their pro-
fessional meetings the discussion is almost altogether 
within the t.ramework of "democratic administration." 
The most frequent criticism voiced of administratio~ by. 
teachers is the charge of having behaved undemocrati-
cally. At the verbal level we seem to have arrived at 
an acceptance of democratic theories of administration. 
The problem is one of translating words into deeds.24 
Jacobson, Reavis, and Logsdon correlate teacher 
s:election procedure with democratic administration by stating: 
The responsibility (of selecting teachers) may well 
be delegated to the principal who will work with the 
teachers. In many communities both the principal and 
the superintendent visit the teacher. This is likely 
to be even more satisfactory than if only one person 
makes the observation, since the combined judgment is 
likely to be better than a single opinion. 
That no method of selecting teachers is foolproof is 
acknowledged by all who bear such responsibility. The 
visitation of candidates who have outstanding creden-
tials is the best, but it is far from perfect. The 
teacher may easily prove to be better or poorer than a 
single observation will reveal. Modern thought on 
school administration recommends strongly and without 
23.Paul J. Jacobson, William c. Reavis, and James D. 
Logsdon, Ih! Effective School Principal 1a Elementary and 
Secondary Schools (New York:: Prentice-Hall, Inc., 1954~ 
PP• 378-379 •. 
24Miller and Spalding,~·£!!., pp. 478-479. 
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reserva.tion tha.t the nomination of teachers should be 
shared w.i th the head of the school in which the teacher 
is to be employed.25 
Crow and Crow report: 
Technically, teachers are selected and employed by 
local. boards of education. Practically, teacher 
selection should be the responsibility of the school 
superintendent or school principal to whom the board 
has delegated the power of selection. Teacher selection 
requires an apprecia.~ion of certain definite factors of 
teaching success best understood by the professional 
leaders of the school system.26 
According to Mathers:: 
The selection of new teachers is shared at every step. 
by the superintendent, the principals and the elementary 
supervisor. The participation ot the principal and 
other key personnel is very important. No principal 
likes to have a teacher assigned to his building unless 
he has partici~ated in his selection and has endorsed 
the candidate.27 
Grieder and Romine caution the principal to be aware 
of efforts ot individuals and groups in many communities who 
assert their influence in the selection of teachers. Otten 
it is found these teachers are weak and it is exceedingly 
difficult to get rid of them if they prove to be failures or 
unprofessional in their conduct and attitudes.28 
25Jacobson, Reavis, and Logsdon, 12£• £!!. 
26tester o. Crow and Alice Crow, Introduction to 
Education (Boston: American Book Company,l947), PP• 185-186. 
2.7AJ.bert P. Mathers, "New canaan Public Schools," The 
Nations Schools, 55:87, May, 1955. 
28calvin Grieder and Stephen Romine, American Public 
Education (New York:: The Ronald Press Company, 1955), p.396. 
16 
Drake ata.tes:: 
It is now quite clear why leading school administra-
tors have been concerned over the problem of democratic 
school administration. They know that much of the 
tradition of school control was nondemocratic, but in 
keeping with the culture which the school served. There 
was the influence of big business which, if not properly 
understood, would lead to thinking about the school in 
terms of manufacturing products, rather than in terms ot 
educating individuals. The school superintendent could 
not function like the executive of a large corporation. 
Along with these developments there have been the 
problems, crucial at times, involving the relation be-
tween the school and the parent, the administrator and 
the teacher, and the teacher and the pupil. The fact 
that the concept of democracy in school administration 
is now generally accepted does not minimize the role of 
the administrator. Rather it enhances his responsi-
bilities as a community leader.29 
In conclusion, Elsbree and Reutter hit at the heart 
ot the problem by .asserting: 
Although the superintendent will need to assume 
general supervision and responsibility for teacher 
selection, he cannot do the whole job alone. Modern 
school systems are more and more involving several 
representatives of the professional staff in the 
selection process. It is a generally recognized fact 
that a principal who shares in the responsibility of 
selecting the members of his staff has a greater in-
terest in the success of the candidates chosen than the 
principal who is not consulted or who Of consulted had 
little real part in the final choice.3 
29W1lliam B. Drake, !a! American School in Transition, 
(New Yorkt. Prentice-Hall, Inc., 1955), p. 580. 
30willard s. Elsbree and Edmund Reutter, Jr., Staff 
Personnel in the Public Schools, (New York: Prentice-Hall, 
Inc., 1954), p:-71. 
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CHAPTER III 
PLAN OF PROCIDURE 
The purpose of this study is to determine the extent 
to which elementary supervising principals of New Hampshire 
participate in the selection and assignment of teachers. To 
conduct this survey the following steps and procedures were 
employed: 
1. A survey instrument was constructed to gather 
data from principals relative to selection and 
assignment procedures. 
2. The survey forms were distributed to all elemen-
tary supervising principals in New Hampshire. 
3. The returned survey forms were tabulated. 
4. The data were interpreted. 
Construction of the instrument. The construction of 
the instrument was set up in such a way to determine which 
\ 
specific elements influence the selection and assignment 
practices presently being used in New Hampshire school sys-
teme. The form was composed of four sections. The first 
section was designed to bring out information about the 
community and the school system that might affect the 
practices. The second section dealt with information about 
the principals participating in this study that might affect 
their status. The third section wa.s an a-ttempt to determine 
the present practices in regard to selection and assignment 
ot ~~&,Qb~r,.. 1he fourth and final section concerns the super• 
~ ~-- ~· -.,. .~ ........ "·'"" '· .... ~-
vising principal's eva;luation ot beginning teachers, it he 
has any. 
In attempting to make the survey form as time-saving 
and as easy as possible to till out, the writer decided to 
insert all possible responses on the form. ~ space was pro-
vided in front of each item where the principal merely had 
to check which of the responses applied to his situation. No 
more than fifteen or twenty minutes was required to complete 
th.e survey form. 
Ji.,preliminary form was constructed and presented to 
a graduate seminar group tor discussion, evaluation, and 
suggestions. With the benefit of the above procedure and 
the personal experience of the members of the group, it was 
possible to determine the important elements which the survey 
form should include. The suggestions for improvement were 
then incorporated in a revised survey form which was dis-
tributed to those principals participating in this study. 
Research procedure. MD inquiry form was then mailed 
to the principals as noted in Chapter I. Eighty-one forms 
were mailed to principals representing thirty-six different 
communities of the state. ~ letter accompanied each survey 
form and explained the need for the data requested. A, self-
addressed stamped envelope was also enclosed in order to 
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facilitate and expedite returns. No follow-up letter was 
used in this study because those being surveyed were not 
requested to identify themselves. 
The inquiry form and a sample of the accompanying 
letter are included in the appendix.l 
Data, procured. In preparing it,ems for the sections 
of the survey form, the writer tried to anticipate all 
elements which might influence the st,atus of selection and 
assignment procedures in all communit,ies of the state. 
Further information regarding the survey form may be found 
in the inquiry form included in the appendix.2 
Treatment of the data. The completed survey forms 
were separated into sections and further separated in't,o 
f~sponses checked on each item. A,master tabulating chart 
was devised and tabulations were made. The purpose of the 
subdivisions in each section was to facilitate accurate 
interpretations and to aid in the formation of conclusions. 
Following the collection and recording of all the data on 
tbe. master charts, percentages were computed, tables were 
i. -· . 
constructed, and conclusions were drawn. The results of the 
findings are analyzed in Chapter IV. 
ls:ee Appendix a. 
2aee .lppendix &. 
" 
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CHAPTER IV 
INTIBPRITATION OF DATA 
The purpose ot this study is to determine the extent 
to which elementary supervising principals participate in 
the select.ion and assignment. of teachers in New Hampshire. 
Presentation of the dat.a. This chapter will deal 
with the results of the survey form through the use of 
tables and explanatory comments. These tables and summaries 
are the result.s of the tabulations of the responses of 
principals as expressed in their inquiry form. 
RISULTS AND INTIRPRETAT IONS OF PART I 
OF THB INQUIRY FORK 
Information reguest.ed. In Part. I the principals were 
requested to enter general information about their communit.y 
and school system. These data will be used in comparisons 
to see whether relationships exist between t.he practices in 
operation with respect to selection and assignment of 
teachers and such previously listed elements as the size of 
the community, t.raining of the principal, and tenure of the 
superintendent. 
TABLE I 
DISTRIBUTION AND RETURNS OF THE SURVEY FORMS 
Distribution 
of Forms 
Elementary 
School 
Principals 
Forms Sent Forms Returned 
81 
Per Cent 
Returned 
85 
21-
Returns ~ distribution Rt lchools. Table I shows 
a tabulation of the total number of survey forms mailed and 
the total number returned. 
Of the 81 survey forms mailed, 69, or 85 per cent, 
w.ere returned. Of these, two were found to be either blank 
or unacceptable and were therefore discarded. The 81 princi-
pals who participated in this study were from 37 different 
communities of the state. The 69 principals who returned 
the survey form were from 36 (out of the 37) different 
communities surveyed.1 
lsee Sppendix C for the complete list of towns par-
ticipating in this study. 
TABLI II 
POPULATION OF TOWNS AND CITIES SURVEYED 
Population Principals Reporting 
No population indicated 2. 
500--1,000 1 
1,000--2,500 9 
a,soo--5,ooo 12 
5,ooo--lo,ooo 10 
10,000--25,000 ll 
2.5,000--50 ,ooo 12. 
50,000--100,000 10 
22 
Per Cent 
3 
1.5 
13.5 
18 
15 
16 
18 
15 
Population~ towns. Returns from towns and cities 
of all si~es represented in this survey were very equally 
distributed in this study. 
Two forms were returned with no population indicat.ed 
for that community. Information pertaining to the population 
of towns represented in this study may be found in Table II. 
Responses were received from principals in communi-
ties having a range of population of less than 1,000 to 
over 50,000. 
TABLE III 
NUMBER OF SCHOOLS AS REPORTED BY PRINCIPALS 
Schools in System 
Less than 5 
5--9: 
10--19 
20-29 
Number of Principals 
2.7 
20 
8 
12 
23 
spbools represented. Table III shows the number of 
schools that are maintained by the towns reporting in this 
survey. 
Most communities represented in. this study had less 
than 10 schools in their systems. Eight communities reportad 
having 10 to 19 schools in their systems, and 12 communities 
reported that they maintained 20 to 29 schools. 
Inquiry forms were returned from communities that 
maintained fewer than five schools to communities that main-
tained more than 25 schools. 
TABLE IV 
NUMBER OF PRINCIPALS E¥PLOYED BY SCHOOL SYSTEMS 
Principals Employed Principals Reporting 
Less than 5 36 
5---9 14 
10--19 15 
20--29 2 
Principals Participants were requested to indicate 
the number of elementary school principals in their system. 
This information may be found in Table IV. 
Thirty-six, or 54 per cent, of the school systems 
reporting indicated that they had less than five elementary 
school principals. Fourteen, or 21 per cent, had between 
five and nine principals. Fifteen, or 22 per cent, had 
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between ten and nineteen principals. It is interesting to 
note that 75 per cent of all returns indicated that their 
school systems had less than ten principals. 
TA'BLI V 
EDUCATIONAL BACKGROUND OF SUPERINTENDENTS 
Degree Held Number 
Bachelor 5 
Master. 50.· 
Certificate of Advanced 12 
Graduate Specialization 
Education£! superintendent. Forty-eight, or 73 per 
cent, of the superintendents held master's degrees, while 
ten, or 16 per cent, held a certificate of advanced graduate 
study •. 
The principals returning inquiry forms indicated the 
educational background of their superintendents ranged from 
those holding a bachelor's degree to those holding a certifi• 
cate of advanced graduate study. 
TABLE VI 
NUMBER OF ADMINISTRATIVE ASSISTANTS IN SCHOOL SYSTEMS 
Assistants 
Supervisor of Education 
Assistant Superintendent 
Yes Per Cent No Per Cent 
26 
36 
38 
53 
41 
31 
62 
47 
25 
Administrative Assistants. On the question of availa. 
bility of administrative assistants, 26 systems, or 38 per 
cent of those reporting, indicated that they had supervisors 
of elementary education. Thirty-six, or 53 per cent, of the 
systems reported having assistant superintendents of schools 
in their systems. 
It was found that some school systems reported having 
supervisors of education and assistant superintendents. 
TABLE VII 
TEACHERS ADDED OR REPLACED DURING CURRENT YEAR 
Teachers Added or Replaced 
Less than 5 
6--9 
10--19 
20--29 
30--39 
40--50 
Number of Towns 
35 
6 
10 
7 
7 
2_ 
Per Cent 
&2. 
9 
15 
10.5 
10.5 
3 
Teacher turnover. Information requested on the number 
of new teachers added to school systems for the current 
school year will be found. in Table VII. 
In regard to teacher turnover for the current school 
year, thirty-five, or 52 per cent, responded that they had 
added less than five teachers; two systems, or three per cent, 
had added 40 or more teachers. 
RESULTS AND INTERPRETATION OF PART II 
OF THE INQUIRY FORM 
In Part II of the inquiry form, principals were 
requested to fill in information of a personal nature. It 
was hoped to bring out the age, sex, administrative status 
and previous experience of those principals who returned the 
form. Some omitted various questions, but in general, the 
response and co-operation were excellent. 
Sex 
Male 
Female 
TABLE VIII 
MALE AND FEMALE PRINCIPALS REPORTING 
Number Reporting 
43 
24 
Per Cent 
64 
36 
Sex £! principals. This survey reveals that there are 
about twice as many male principals as there are female. 
It was found that forty-three, or 64 per cent, of the 
forms were completed by male principals, while twenty-four, 
or 36 per cent, of the forme were from female principals. 
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TABLE IX 
AGE OF PRINCIPALS REPORTING 
Age Number Reporting Per Cent 
20--29 3 4 
30--39 30 44 
40--49 15 22 
50--59 14 20 
60--69 5 10 
~ ~ principals. The range of agee of the princi-
pals who prepared these survey forms will be found in 
Table IX. 
Three principals, or 4 per cent, reported that their 
ages ranged between 20 and 29. Thirty, or 44 per cent, were 
found to be between the ages of 30 and 39. Fifteen, or 22 
per cent, were in the 40 to 49 year group. Fourteen, or 20 
per cent, were between 50 and 59, while five, or 10 per cent, 
were in the 60 to 69 year group. None were found to be 
above the age of 69. 
A 
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TABLI X 
EXPERIENCE OF ELEMENTARY SCHOOL PRINCIPALS 
Te~hing Prior Service, Teaching Secondary 
Numb.er at; :S:lem. Elem. Present at Sec. School 
of Level Adminis. Position Level Adminis. 
Years Freq ~ Freq ~ Freq ~ Freq % Freq % 
None 26 40 
--
34 51 54 81 
1--4 13 20 2.4 36 42 63 20 30 8 12 
5--9 26 40 13 19 13 20 6 9 3 4 
10--14 7 10 1 1.25 5 7 3 4 2. 3 
15--19 8 11 1 1.25 5 7 2 3 
20--24 5 7 1 1.25 
2.5--29 4 6 1 1.5 2 3' . 
30 or more 4 6 1 1.2:5 1 1.5 
Experience of principals. Table X represents a 
comprehensive summary of those principals taking part in this 
study. Significant figures in this chart show that: 
1. The largest representation in this item of teach-
ing at the elementary school level were the twenty-six, 
or 40 per cent, of the principals who had between five 
all4 Qine years·• experience. 
a. Four, or 6 per cent, of the principals had thirty 
or more years• experience as an elementary school teacher. 
3. Twenty-six, or 40 per cent, of the principals had 
no previous experience as elementary school principals. 
4. Forty-two, or 63 per cent, of the principals had 
been in their present positions less than five years. 
5. Thirteen, or 20 per cent, of the principals had 
been in their present positions for a period of from 
five to nine years. 
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6. One, or li per cent, of the principals had been 
in his present position for a period of thirty years or 
more. 
7. Thirty-four, or 51 per cent, of the principals 
had no experience teaching at the secondary school level. 
a. Twenty, or 30 per cent, of the principals had 
taught at the secondary school level for a period of 
from one to four years. 
9. It was found that fifty-four, or 81 per cent, of 
the principals had no experience as a secondary school 
administrator whereas two. or 3 per cent, had had ex-
perience in that field tor periods varying from one to 
fourteen years. 
RESULTS AND INTERPRETATION OF PART III 
AND PART IV OF THE INQUIRY FORM 
The data gathered in Parts III and IV of the survey 
represent the present status of the principals who par-
ticipated in this study. 
Number of Teachers 
5--9 
10--14 
15--19 
20--29 
30--44 
45--59 
TABLE XI 
SIZE OF FACULTY 
Number of Principals 
Reporting 
12. 
2l 
23 
10 
1 
30 
Per Cent 
18. 
31 
34 
15 
2 
Faculty size. Table XI reveals that twenty-three, or 
34 per cent, of the principals reported having a faculty of 
15 to 19 teachers. Twenty-one, or 31 per cent, had a faculty 
of 10 to 14 members. One principal, or two per cent of the 
people making returns, had a faculty of over 45 members. 
lnrollment 
100--199 
200--29Q 
300--399 
400--499 
500--599 
600--699 
700--1,000 
TABLE XII 
ENROLLMENT OF SCHOOLS 
Principals Reporting 
4 
15, 
15 
15 
10 
5 
3 
Per Cent 
6 
22 
22 
22 
15 
8 
5 
31 
Pupil enrollment 1B the schools. In order to gain an 
idea of the siae of the buildings administered, the princi-
pals were asked to report the number of pupils in their 
buildings. Table XII shows the results. 
Four, or 6 per cent, of the principals had schools 
with less than 200 pupils. Three groups of fifteen, or 22 
per cent of the principals, had schools representative of 
the 200--299, 300--399, and 400--499 groups. Three, or five 
per cent, of the principals had schools with 700 or more 
pupils enrolled. 
Response 
Yea 
No 
TABLE XIII 
SCHOOLS WITH ASSISTANT PRINCIPALS 
Principals Reporting 
~· 
47 
Per Cent 
30 
70 
Assistant principals. Principals were asked to indi-
cate whether or not they had the services of an assistant 
principal. This information may be found in Table XIII. 
Twenty, or 30 per cent, of the principals indicated 
that they did have an assistant principal; forty-seven, or 
70 per cent, reported that they did not. 
Response 
Yes 
No 
TABLE XIV 
PRINCIPALS 1 RECOMMENDATIONS FOR 
SELECTION AND ASSIGNMENT 
Recommending 
32 
Recommending 
selection Per Cent Assignment ~r Cent 
51 
16 
76 55 82 
2.4 12 18 
Recommendations !2r selection ~ assignment. The 
survey form next attempted to reveal whether the principals 
were permitted to make recommendations for selection and 
assignment of teachers. The findings are reported in Table 
XIV. 
Fifty-one, or 76 per cent, of the principals were 
permitted to make recommendations for selection of teachers, 
while sixteen, or 24 per cent, indicated they were not per-
mitted to do so. 
Fifty-five, or 8aper cent, of the principals were 
permitted to make recommendations for assignment of teachers, 
while twelve, or 18 per cent, were not permitted to do so. 
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TABLI XV 
ACCEPTABILITY OF PRINCIPALS' RECOMMENDATIONS 
EXtent of Opportunity Opportunity 
Acceptability to Select Per Cent to Assign Per Cent 
Seldom ~~ 
--
1 2 
Sometimes 12 18 8 12 
Usually 23 34 29 43 
Always 9 14 12 18 
Not Reported 23' 34 17 25 
A,cceptability .2f recommendations. This question was 
to bring out the extent or acceptability of any recommenda-
tions made, where they were permitted. 
Twelve, or 18 per cent, of the principals reported 
their recommendations were sometimes acceptable. Twenty-
three, or 34 per cent, of the principals indicated their 
recommendations were usually acceptable, while nine, or 14 
per cent of the principals, reported their recommendations 
were always accepted. 
In resard to acceptability of recommendations for 
assignment of teachers, one, or 2 per cent of the princi-
pals, reported seldom acceptance. Eight, or 12 per cent, 
indicated their recommendations were sometimes acceptable. 
Twenty-nine, or 43 per cent, stated that their recommenda-
tions were usually accepted, while twelve, or 18 per cent, 
found that their recommendations were always acceptable. 
TABLE'- XVI 
PRINCIPALS HAVING COMPLETE RESPONSIBILITY FOR 
SELECTION AND ASSIGNMENT OF TEACHERS 
34 
Response Selection Per Cent ~signment Per Cent 
Yes 7 
No 57 
Not Reporting 3 
10.5 
85 
4.5 
29 
35 
3 
43 
52 
5 
Principals having complete responsibility~ selection 
~ assignment ~ teachers. Principals were next asked to 
indicate if full responsibility rested,on their shoulders. 
seven, or 10.5 per cent, of the principals stated they 
had full responsibility for selection of teachers, while 
twenty-nine, or 43 per cent, had full responsibility for 
assignment of teachers. 
Fifty-seven, or 85 per cent, indicated they did not 
have complete responsibility for selection of teachers, while 
thirty-five, or sa per cent, indicated they did not have full 
responsibility for assignment of teachers. 
TABLE XVII 
PREFERENCE OF PRINCIPALS IN REGARD TO SELECTION 
AND ASSIGNMENT OF TEACHERS 
Preference 
To Select 
Not to Select 
No Response 
To Assign 
Not to Assign 
No Response 
Principals Reporting 
53 
6 
8 
48 
5 
14 
Per Cent 
79 
9 
12 
71 
8 
2.1 
Preferences ~ principals 12 regard 12 seltction ~ 
assignment ~ teachers. Finally, in this section, the 
principals were asked to indicate whether they preferred to 
assist in the selection and assignment of teachers. Table 
XVII shows the preferences of those reporting. 
Regarding personal preferences of principals pertain-
ing to selection and assignment of teachers, fifty-three, or 
79 per cent of the principals, preferred to assist in the 
selection procedure. Six, or 9 per cent, did not, and eight, 
or 12 per cent, did not answer this question. 
Forty eight, or 71 per cent, preferred to assist in 
the assignment of teachers while five, or 8 per cent, did 
not prefer to. Fourteen, or 21 per cent, did not indicate 
where they stood on this matter. 
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TABLE XVIII 
RATING OF NEW TEACHERS IN RELATION TO THE RECOMMENDATIONS 
BY THE PRINCIPALS ON SELECTION 
• 
New Teachera 
* Below AYg. Average High Very High 
N .P. P. N.P. P. N.P. P. N.P. P. 
No~ 
' 
No• 
' 
No. 
' 
No. 
' 
No. 
' 
No. 
' 
No. 
' 
No. 
' 
' 
Provides and uses varied 
teaching materiale 1 1 1 1 7 9 30 37 3 4 33 41 2 3 3 4 
Provides clear 
explanations 1 1 3 4 6 8 34 42 6 8 26 32 
- -
4 5 
Provides for effective 
use of time 2 2 3 4 7 8 32 38.5 4 5 32 38.5 
- -
3 4 
Employs skill in question-
ing. 1 1 3 4 8 10 35 44 4 5 2.6 33 
- -
2 3 
Provides for pupils' 
apecial needs 3 4 3 4 7 9 33 41 2 2 30 37 1 1 2 3 
Provides for group control 
of discipline 1 1 7 9 9 12 33. 43 a 3 20 26 1 1 4 5 
Provides for enrich-
ment 3 4 1 1 4 5 32 40 5 6 30 38 1 1 4 5 
Encourages self-
direction 1 1 4 5 6 7 35 44 4 5 2.5 32 2 3 2 3 
Provides for speed of 
learning 1 1 5 6 8 10 36 45 2 3 25 31 1 1 2 2 
Is aware of physical well-
being of students 2 2. 
- -
2 2 26 33 7 10 40 49 2 2 2 2 
• N.P.--(Principals) Not Permitted to select 
P.--(Principals) Permitted to select ~ O'a 
) 
TABLE XVIII (continued) 
Below Avg. Average 
N.P. P. N.P. P. 
No. ~ No. ~ No. ~ No. ~ 
Appears to be accepted 
by pupils 2 3 3 4 3 4 13 16 
Appears to be accepted 
by parents a 3 1 1 3 4 15 18 
Provides for achievement 
level of each pupil 1 1 3 4 9 12 31 39 
Mccepts suggestions from 
principal and oonsiltants 3 3 
- -
2 2 14 18 
Employs enthusiastic 
approach to subject 3 4 2 3 5 6 23 29 
matter control 
High 
N.P. P. 
No. ~ No. ~ 
7 9 41 51 
7 9 43 54 
3 4 27 34 
8 10 34 43 
5 6 32 41 
) 
Very High 
N.P. 
No. ~ 
1 1 
1 1 
- -
- -
- -
P. 
No •. % 
10 12 
8 10 
5 6 
19 . 24 
9 11 
(Ia 
~ 
38 
In Table XVIII, the writer wished to explore the 
principal&' personal judgments made of their new teachers. 
Rather than judging these new teachers subjectively, an 
attempt was made to assist these principals in making their 
judgments objectively. They were asked to categorize their 
new teachers as below average, average, high, or very high 
with the assistance of a rating sheet with fifteen items 
listed to guide their thinking. The results are found in 
Table XVIII. 
Rating ~ n!! teachers in relation 12 the recommenda-
tions ~ ~ principals ~ selection: 
l. More new teachers were judged below average when 
the principals were permitted to recommend their selec-
tion than when not permitted. 
2. Principals judged more teachers as average when 
they were permitted to make recommendations for their 
selection than when not permitted. 
3. Principals judged teachers as high, by an average 
of 30 per cent in all categories listed, when permitted 
to make recommendations for their selection than when 
they were not permitted. 
4. Item for item, the number of new teachers judged 
very high was greater when principals were permitted to 
recommend their teachers than when they were not per-
mitted to do so. 
5. Some new teachers were rated below average and 
others were rated very hish even though the principals 
were permitted to make recommendations tor their 
selection. 
6. Principals report nine per cent of their new 
teachers as below average when providing group control 
ot discipline. 
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TABLE XIX 
RATING OF NEW TEACHERS IN RELATION TO THE RECOMMENDATIONS 
BY THE PRINCIPALS ON ASSIGNMENT 
New Teachers 
Below Avg. Average High 
*N.P. P. N.P. P. N.P. P. 
No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ 
Provides and uses varied 
teaching materials 
- -
2 3 9 11 32 36 2 3 34 41 
Provides clear 
exl1anat1ons 
-
.. 4 5 9 10 36 42 3 4 2.9 34 
Prov des for effective 
use ot time 1 1 4 5 10 11 34 39 1 1 35 40 
Employs skill in 
questioning 
- -
4 2 9 11 37 45 3 4 29 35 
Provides for pupils' 
special needs 2 2 4 5 4 5 36 43 4 5 31 37 
Provides for group control 
of discipline 
- -
8 10 10 12 37 45 1 1 21 26 
Provides for enrich-
ment 1 1 3 3 5 6 33 39 5 6 33 39 
Encourages self-
direction 
- -
5 6 9 11 37 43 2 2 27 32 
Provides for speed of 
learning 
- -
6 7 11 12 38 42 4 5 28 31 
Is aware of physical well-
being of students 
- -
2 2 6 7 27 32 4 5 43 50 
*N.P.--(Principals) Not Permitted to assign 
P.--(Principals) Permitted to assign 
) 
Very High 
N.P. P. 
No. ~ No. ~ 
- -
5 6 
- -
4 5 
- -
3 3 
- -
2 3 
1 1 2 2 
1 1 4 5 
1 1 4 5 
2 2 3 4 
1 1 2 2 
2 2 2 2 
,.. 
0 
) 
TABLE XIX (continued) 
Below Avg. Average 
N .P. P. N .P. P. 
No. ~ No. % No. % No. fo 
Appears to be accepted 
by pupils 1 1 4 5 5 6 16 19 
Appears to be accepted 
by parents 1 1 2 2 5 6 18 21 
Provides for achievement 
level of each pupil 
- -
4 5 9 11 36 43 
Accepts suggestions from 
principal and cons~ants 1 1 2 2 6 7 15 18 
Employs enthusiastic 
approach to subject 1 1 4 5 9 11 24 28 
matter control 
High 
N .P. P. 
No. % No. ~ 
5 6 43 51 
5 6 45 53 
3 3 27 32 
5 6 37 44 
2 2 35 42 
') 
Very High 
N.P. P. 
No. % No. % 
1 1 10 11 
1 1 8 10 
- -
5 6 
- -
19 22 
.. 
-
9 11 
~ 
,...., 
42 
Rating £! B!! teachers !a relation ~ ~ recommenda-
tions ~ ..!:.!!! principals ~ assignment: 
1. Principals judgmtew new teachers below average 
when they -.ere permitted to recommend the assignment of 
teachers. 
2. According to the table, principals reported 10 
per cent of their new teachers below average in group 
control of discipline. 
3. Principals evaluated many new teachers average 
and high when they were permitted to recommend assign-
ment of teachers. 
4. In every instance,,:, principals evaluated new 
teachers very high when they were permitted a voice in 
the assignment of teachers. 
5. very few teachers were rated very high when evalua-
ted by principals who were not permitted to make 
recommendations tor their assignment. 
) > 
T.IBLE XX 
JUDGMENTS OF NEW TEACHERS MADE BY MALE AND FEMALE PRINCIPALS 
Number of New Teachers 
Below Avg. Average High Very High 
*Male ~ Female ~ Male ~ Female ~ Male ~ Female ~ Male ~ Female ~ 
Provides and used varied 
teaching materials 4 5 
- -
31 37 6 7 26 32. 10 12 5 6 1 1 
Provides clear 
explanations 5 6 
-
.. 35 41 5 6 as 30 10 12 2 2.5 2 2.5 
Provides for effective 
use of time 6 7 
- -
28 34.5 9 11 28 34.5 7 9 2 3 1 1 
Employs skill in 
questioning 4 5 
- -
31 40 11 14 23 30 6 8 2 3 
Provides for pupils' 
special needs 6 7 1 1 32 38 9 11 27 32 5 6 3 4 1 1 
Provides for group control 
of discipline 9 11 
- -
35 44 9 11 15 19 7 9 5 6 
Provides tor enrich-
ment 3 4 2 3 30 38 4 5 23 29 10 12 6 8 1 1 
Encourages self-
direction 7 9 
- -
35 42 6 7 22 2-7 9 11 2 2 2 2 
Provides for speed of 
learning 5 6 
- -
36 44 9 11 21 26 7 8 3 4 1 1 
Is aware of physical well-
being of students 2 2 1 1 23 28 4 5 37 45 11 13 4 5 1 1 
*Sex of principal 
~ 
~ 
) ) 
TABLE XX (continued) 
Below Avg. AYerage High Very High 
Male ~ Female ~ Male $ Female ~ Male ~ Female ~ Male ~ Female ~ 
Appears to be accepted 
by pupils 7 9 
- -
13 16 
Appears to be accepted 
by parents 4 5 
- -
16 20 
Provides for achievement 
level of each pupil 5 6 
- -
35 42 
~ccepts suggestions from 
principal and corunatants2 2.5 1 1 13 16 
Employs enthpsiastic 
approach to subject 5 6 1 1 22 27 
lllatter control 
2 2 36 44 13 16 
2 2.5 38 46 13 16 
6 7 20 24 11 13 
2 2.5 33 40 10 12 
5 6 28 35 10 13 
9 11 
7 8 
6 7 
18 22 
9 11 
2 
2 
4 
1 
2 
2.5 
4 
1 
~ 
~ 
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Differences sl !h! A!3 ~ principals. On the matter 
of judgments made of their new teachers in comparison with 
the sex of principals reporting, it was found that: 
1. Male principals judged more new teachers below 
average in all fifteen items than did female principals. 
a. Male principals judged more new teachers very 
high in all fifteen than did female principals. 
3. Female principals judged more new teachers 
average and hish in all fifteen items than did male 
principals. 
4. This table shows that male principals tend to 
judge new teachers lower and higher than female princi-
pals, and that female principals tend to be more con-
servative in their judgments. 
RELATIONSHIPS AND COMPARISONS OF THE 
PARTS OF THE SURVEY 
Purpose sl this section. In this section the writer 
will attempt to analyze the results of the survey. Tables 
herein contained will show the effects of various elements 
on the procedures of selection and assignment of teachers. 
Before beginning the study, the writer assumed that certain 
previously listed elements governed the amount of voice that 
elementary school principals of the state were permitted on 
this matter. This section will attempt to bring out the 
extent and depth of these elements. It must be emphasized 
.. 
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that although some low percentages are shown on the tables 
that follow, they represent all supervising principals in 
the state. Final summaries and conclusions will be round 
in Chapter V. 
TABLE XXI 
SELECTION OF TEACHERS BY PRINCIPALS IN RELATION 
TO SIZE OF COMMUNITIES 
Population Permitted to Not Permitted 
at Community Recommend Per Cent to Recommend Per Cent 
Less than 500 
-500--1,000 1 100 
1,000--2,500 8 80 2 20 
2,500--5,000 9 82 2 18 
5,000--10,000 9 90 1 10 
10,000--25,000 9 90 1 10 
25,000--50,000 5 29 10 71 
50,000--100,000 9 82. 2 18 
Effect £! population. Table XXI shows the relation 
ot principals in regard to selection procedures in comparison 
to the population ot cities and towns represented in this 
study. 
At least 80 per cent of the principals in all communi-
ties except those with a population of 25,000 to 50,000 were 
permitted to make recommendations for the selection of 
teachers. The complete summaries ot other communities are 
found in Table XXI. 
TABLE XXII 
ASSIGNMENT OF TEACHERS BY PRINCIPALS IN RELATION 
TO SIZE OF COMMUNITIES 
Population Permitted to Not Permitted 
of Communitq Recommend Per Cent to Recommend Per Cent 
Assignment Assignment 
Less than 500 
500--1,000 l 100 
1,000--2 J 500 8 100 
2,500--5,000 10 90 1 10 
5,000--10,000 12 .9a 1 8 
10,000--25,000 10 100 
25,000--50,000 
' 
30 9 70 
50,000--100,000 11 100 
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Effect pf population ~ resard ~ assignment practices. 
It was found that more principals were allowed a voice in 
regard to matters of assignm.ent of teachers than was the case 
in regard to selection of teachers. 
Communities of as,ooo to 50,000 population had the 
smallest percentage of principals permitted to make recommenda-
tions for assignment--30 per cent. Table XXII indicates that 
in the majority of the other communities reporting, the 
principals were permitted to make recommendations for assign-
ment. 
TABLE XXIII 
SELECTION OF TEACHERS BY PRINCIPALS IN RELATION TO 
THE DEGREE HELD BY THE SUPERINTENDENT 
Permitted 
Superintendent's to 
Not Permitted 
to 
48 
Degree Recommend Per Cent Recommend Per Cent 
Bachelor 
Master 
Certificate 
4 
42: 
5 
80 
78 
63 
l 
12 
3 
20 
22 
37 
Effect £1 ~ education ~ !h! superintendent. Of 
the principals employed by superintendents with a bachelor 
degree, 80 per cent were permitted to assist in selecting 
teachers, while 63 per cent of the principals working for 
superintendents with a~ certificate were permitted to make 
recommendations for the selection of teachers. Other per-
centages may be found in Table XXIII. 
TABLE XXIV 
ASSIGNMENT OF TEACHERS BY PRINCIPALS IN RELATION TO THE 
DEGREE HELD BY THE SUPERINTENDENT 
Permitted 
SUperintendent's to 
Degree Recommend 
Bachelor 
Master 
Certificate 
4 
47 
5 
Not Permitted 
to 
Per Cent Recommend Per Cent 
80 
85 
71 
1 
8 
2 
20 
15 
29 
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Effect ~ !Q! education ~ !a! superintendent. In 
regard to assignment of teachers, 80 per cent of the princi-
pals working for superintendents with a bachelor degree could 
assist in making assignments, while 85 per cent of the 
principals working for superintendents with a master's 
degree participated in assignment procedures. Of the 
principals employed by superintendents with a certificate of 
advanced study, 71 per cent were permitted to make recommenda• 
tions for the assignment of teachers. 
TABLE XXV 
'SELECTION OF TEACHERS BY PRINCIPALS IN COMPARISON WITH 
THE LENGTH OF SERVICE OF THE SUPERINTENDENT 
Tenure of Parmi tted Not Permitted 
Superintendent to to 
Recommend Per Cent Recommend fer Cent 
Less than 5 23 70 10 30 
5""-9 8 88 1 12 
10--14 13 81 3 19 
15--19 2 67 1 33 
20--29 5 83 1 17 
Effect ~ ~ tenure £!!hi superintendent. In making 
comparisons of the principals on the matter of selection in 
relation to the length of service of the superintendent, the 
lowest percentage was 67, found in principals who were em-
ployed by superintendents who had been in their jobs 15 to 19 
years, while the highest percentage was 88, found in principals 
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who were employed by superintendents who had been in their 
jobs 5 to 9 years. Other figures regarding the selection 
of teachers in relation to the length of service of the 
superintendent may be found in Table XXV. 
TABLE XXVI 
ASSIGNMENT OF TEACHERS BY PRINCIPALS IN COMPARISON WITH 
THE LENGTH OF SERVICE OF THE SUPERINTENDENT 
Tenure of Permitted Not Permitted 
Superintendent to to 
Recommend Per Cent Recommend Per Cent 
Less than 5 24 77 7 23 
5--9 8 80 2 20 
10--14 14 93 1 7 
15--19 6 100 
-20--29 5 100 
lffect ~ !b! tenure ~ ~ superintendent. In regard 
to the stand of principals on the matter of assignment of 
teachers in relation to the length of service of the superin-
tendent, we find that all principals employed by superin-
tendents in their positions 15 or more years were permitted 
to make recommendations for assignment. The group of princi-
pals least often permitted to recommend the assignment of 
teachers was the group working for superintendents who had 
been in their jobs less than five years, their figure being 
77 per cent. Other statistics on this matter may be found 
in Table XXVI. 
Number of 
T&BLE XXVII 
EFFECT OF TEACHER TURNOVER ON PRINCIPALS' 
SELECTION PROCEDURES 
Permitted to Not Permitted 
51 
New Teachers Recommend Per Cent to Recommend Per Cent 
Less than 5 30 88 4 12 
6--9 3 75 1 25 
10--19 3 38 5 62 
20--29 2 33 4 67 
30--39 6 86 1 14 
40--50 8 100 
lftect £!teacher turnover !B~ school system. 
Table XXVII shows us that 100 per cent ot the principals 
working in systems that added 40 to 50 teachers tor the 
current year were permitted to make recommendations tor the 
selection of teachers. Of the principals working tor systems 
that added less than five teachers, 88 per cent were tree to 
make recommendations for the selections, while only 33 per 
cent of the principals employed for systems that added 20 to 
29 teachers had a voice in the selection of the teachers. 
Boston University 
School of Education 
Library 
TABLI XXVI II 
EFFECT OF TEACHER TURNOVER ON PRINCIPALS' 
ASSIGNMENT PROCEDURES 
Number ot Permitted to Not Permitted 
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New Teachers Recommend Per Cent to Recommend Per Cent 
Less than 5 34 92 3 8 
6--9 2 50 2 50 
10--19 7 88 1 12 
20--29 3 50 3 50 
30--39 7 100 
40--50 5 100 
Effect £! teacher turnover 1u !h! school sYstem. 
Table XXVIII shows that 100 per cent of the principals work-
ing in systems that added 30 to 39 teachers for the current 
year, and 100 per cent of those working for systems that 
added 40 to 50 teachers for the current year, were permitted 
to make recommendations for the assignment of teachers. Of 
the principals working for systems that added less than five 
teachers, 92 per cent were free to make assignments. Of the 
principals employed in systems that added 10 to 19 teachers, 
88 per cent were permitted to recommend for assignments. 
Fifty per cent of the principals working in systems that 
added 6 to 9 teachers for the current year and 50 per cent of 
those working for systems that added 20 to 29 teachers were 
able to make recommendations for the assignment of teachers. 
.. 
s·ex of 
TABLE XXIX 
RELATIONSHIP OF PRINCIPALS IN REGARD TO SELECTION 
AND ASS IGNJIENT PROCEDURIS IN 
COMPARISON WITH THEIR SEX 
Recommending Not Recommending 
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Principal S:elections Per Cent Selections Per Cent. 
Male 38 88 5 12 
Female 12. 50 12 50 
Sex of Recommending Not Recommending 
Principal &.asignmentli Per Cent Assignments Per Cmt 
Male 40" 93 3 7 
Female 15 62; 9 38 
Results ~ !h! ~~principals. In comparing the 
position of the principals in regard to selection and assign-
ment procedures with the relationship to their sex, we find 
1 that of the male principals, 88 per cent had a voice in 
selection procedures, while 50 per cent of the female princi-
pals were permitted to make recommendations for selection. 
Of the men, 93 per cent were able to help with the assignment 
of teachers, while 62 per cent of the women were permitted to 
assist in the assignment of teachers. 
TABLI XXX: 
ACCEPTABILITY OF PRINCIPALS' RECOMMENDATIONS FOR THE 
SELECTION AND ASSIGNMENT OF TEACHERS IN 
RELATION TO THEIR SEX 
Sex of 
Principal 
Male 
Female 
sex of 
Principal 
Male 
Female 
Acceptability of Selection Procedures 
Seldom ~ Sometimes ,; Usually ~ Always 
3 7 11 25 25 59 4 
3 12. 5 20 7 30 9 
-
A:cceptability of Assignment Procedures 
Seldom ~ Sometimes 
" 
Usually 
" 
Always 
7 16 2B 65 8 
,.. 7 2_9 11 46 6 
. 
~ 
9 
38 
% 
19 
25 
Effect £! !h! ~£!principals. On the matter of 
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acceptability of the recommendations for selection and 
assignment of teachers in comparison with the sex of princi-
pals making the re·commendations, it was found that: 
1. Of the recomm.endations for selection made by male 
principals, 7 per cent were seldom accepted. 
2. Twenty-five per cent of the recommendations for 
selection and 16 per cent of the recommendations for 
assignment made by male principals were sometimes 
accepted. 
3. Fifty-nine per cent of the recommendations for 
selection and 65 per cent of the recommendations .for 
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assign~ent made by male principals were usually accepted. 
4. Nine per cent of the recommendations for selection 
and 19 per cent of the recommendations for assignment 
made by male principals were always accepted. 
5. Of the recommendations for selection made by fe-
male principals, 12 per cent were seldom accepted. 
6. Twenty per cent of the recommendations for 
selection and 29 per cent of the recommendations for 
assignment made by female principals were sometimes 
accepted. 
7. Thirty per cent of the recommendations for 
selection and 46 per cent of the recommendations for 
assignment made by female principals were usually 
accepted. 
8. Thirty-eight per cent of the recommendations for 
selection and 25 per cent of the recommendations for 
assignment made by female principals were always accepted. 
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TABLE XXXI 
EFFECT OF PRINCIPALS' SENIORITY ON SELECTION PROCEDURES 
Seniority Permitted Not Permitted 
of to to 
Principal Recommend Per Cent Recommend Per Cent 
Less than 5 33 90 4 10 
5--9 11 100 
10--14 4 100 
15--19 5 :,.53 1 17 
20--24 9 100 
Effect of tenure of principals. Table XXXI shows us 
that 83 per cent of the principals who had been in their 
positions between 15 and 19 years were permitted to make 
recommendations for the selection of teachers. Of the 
principals who had been in their positions less than 5 years, 
90 per cent were allowed to assist in selecting teachers. 
Other percentages and figures are found in Table XXXI. 
TABLE XXXII 
EFFECT OF PRINCIPALS' SENIORITY ON ASSIGNMENT PROCEDURES 
Seniority Permitted Not Permitted 
of to to 
~rincipa1 Recommend Per Cent Recommend Per Cent 
Less than 5 29 94 2 6 
5--9 9 100 
10--14 16 100 
15--19 4 80 1 20 
20--24 6 100 
57 
lffect £! tenure £! principals. In regard to the 
relationship between the length of service of the principal 
and the status of the principal in the matter of assignment 
of teachers, we find that: 
1. Of the principals in position less than 5 years, 
94 per cent were permitted to make assignments. 
2. Of the principals in position 5 to 14 and 20 to 
24 years, 100 per cent were allowed to assist in making 
assignments. 
3. Of the principals in position 15 to 19 years, 80 
per cent were permitted to make recommendations for the 
assignment of teachers. 
Sex of 
Principal 
Male 
Female 
TABLI XXXIII 
PREFERENCES OF PRINCIPALS IN REGARD TO 
SELECTION PROCEDURES IN COMPARISON 
WITH THEIR SEX 
Preferring to Preferring Not 
Recommend Per Cent to Recommend Per Cent 
41 95 2, 5 
18 75 6 25 
Effect of !h.!,.!.!!.~ principals .2.!1 personal prefer-
ences. Principals were asked whether they preferred to make 
recommendations for selections. Of the males, 95 per cent 
preferred to make recommendations for the selection of 
teachers, while 5 per cent did not. Of the female principals, 
75 per cent preferred to make recommendations for the 
selection of teachers, while 25 per cent did not. 
TABLE XXXIV 
PREFERENCES OF PRINCIPALS IN REGARD TO 
ASSIGNMENT PROCEDURES IN COMPARISON 
WITH THEIR SEX 
sex of Preferring to Preferring Not 
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Principal Recommend Per Cent to Recommend Per Cent 
Male 39 96 2 4 
Female 20 77 6 23 
Effect £! !a! ~ of principals 2a personal prefer-
ences. In response to their preferences in regard to making 
recommendations for the assignment of teachers, we find that 
96 per cent of the male principals preferred to make recommen-
dations for the assignment of teachers. Of the female princi-
pals, 77 per cent preferred to make recommendations for the 
assignment of teachers. 
• 
CHAPTBR V 
SUMMARY AND CONCLUSIONS 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this study is to determine the extent 
to which elementary supervising principals participate in 
selection and assignment of teachers in New Hampshire. The 
main findings are reported below. 
1. Population of the communities represented in this 
s.tu4y had no effect on the statue of elementary super-
vising principals in regard to the selection and assign-
ment of teachers except in communities with 20,000 to 
50,000 population where only about twenty-five per cent 
of the principals were permitted to take part in this 
practice. 
2. The smaller the school system the more voice the 
principals have in the selection and assignment of 
teachers. 
3. &t the present time all superintendents in New 
Hampshire are males. 
4. This study showed the greater the educational back-
ground of the superintendent, the less voice the principals 
have in the selection and assignment of teachers. 
5. kll principals working for superintendents who had 
been in ~hei~ present positions over twenty years were 
allowed to make recommendations for the assignment of 
teachers while eighty-three per cent were allowed to 
make recommendations for the selection of teachers. 
:;: 
6. Male principals judged beginning teachers more 
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realistically, such as judging some below average and 
some very high, wli1le female principals judged most of 
them either average or high. 
7. Male supervising principals in New Hampshire out-
number female principals about two to one. 
B. Eighty-eight per cent of the male principals were 
allowed to make recommendations for the selection of 
teachers, while ninety-three per cent assisted with the 
assignment of teachers. 
9. Fifty per cent of the female principals were 
allowed to make recommendations for the selection of 
teachers, while sixty-two per cent were permitted to 
recommend the assignment of teachers. 
10. Male principals are given more voice or authority 
in recommending the selection and assignment of teachers 
in New Hampshire than female principals. 
11. ~lthough given less voice in recommending 
teachers, female principals' choices for selection and 
assignment of teachers were always accepted by a larger 
per cent than male principals. 
12. Percentage-wise, more male than female principals 
prefer to assist in the selection and assignment of 
teachers. 
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13. Some principals reported having over 45 teachers 
and over 700 pupils. 
14. A larger percentage of young principals wanted 
to assist in selecting and assigning teachers; the older 
principals showed less interest in this aspect of 
administration. 
15. Length of service of the principals had little 
effect on the principals in regard to the selection and 
assignment of teachers. 
16. Forty per cent, or nearly halt, of the super-
vising principals had no experience as an elementary 
principal. 
17. Sixty-one per cent of the principals had been in 
their present positions for a period of less than five 
years. 
18. Fifteen per cent of the present principals had 
had experience as secondary school administrators. 
19. Principals report new teachers have trouble with 
discipline, and judge them below average, even though 
they had been permitted to recommend the selection of 
these teachers. 
20. Principals permitted to recommend the selection 
ot teachers find that fifty-tour per cent of their 
beginning teachers ranked high in being accepted by 
the parents. 
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21. seventy-three per cent of the principals were 
permitted to make recommendations for the selection of 
teachers. 
2Z. Eighty-six per cent of the principals were per-
mitted to make recommendations for the assignment of 
teachers. 
23. Ten per cent of the principals reported having 
full responsibility for the selection of teachers, while 
forty-five per cent reported having full responsibility 
for the assignment of teachers. 
24. seventy-nine per cent of the respondents preferred 
to assist in the selection procedure, while only seventy-
three per cent preferred to assist in the assignment 
procedure. 
This study included all the supervising principals in 
New Hampshire. There is a definite indication that the ele-
mentary principalship requires properly trained and qualified 
personnel. Evidence proves that the elementary school 
principal is participating in the selection and assignment 
of teachers. 
LIMITATIONS OF THE STUDY 
1. The study was limited as there were not enough 
towns of equal sizes represented to establish definite 
trends according to size. 
63 
2. The study is limited in that it deals with only 
elementary supervising principals, while there are about 
twice as many elementary teaching principals in towns with 
about the same populations. 
3. The study is limited as there was insufficient 
information available with which to compare the results. 
SUGGESTED TOPICS FOR FURTHER STUDY 
1. A repeat of this study in five years would indi-
cate whether the factors which presently prevail are indi-
cative of a trend towards more authority to principals in 
the selection and assignment of teachers in New Hampshire. 
a. A study of the views of prominent educators of 
administration conducted at graduate schools in regard to 
the standing of principals on the matter of selection and 
assignment of teachers would be valuable. 
3. A, research study in another region of the country 
in regard to the status of their principals on the matter of 
selection and assignment of teachers would be of considerable 
value in making comparisons. 
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APPINDIX 
.IPPINDIX A 
INQUIRY FORM FOR THB STATUS OF ELDINTARY SCHOOL 
PRINCIPALS OF NIW HAMPSHIRE IN SILECTING 
AND ASSIGNING TIACHIBS 
6:7 
In the form below you will ha.e an opportunity to 
answer ~estions pertaining to the status of selection and 
assignment ot teachers in your community. Kindly consider 
each item as it applies to your particular situation at the 
present time. 
PART I - GENERAL INJ'ORMAT ION 
What 
1. 
a. 
is the population of your city or town' 
Less than 500 
-500--1000, 
a.. -looo--2500 
4. -2::500--5000 
-
s. _5000--10,000 
6. __ lo,ooo--as,ooo 
7. _25,000--50,000 
a. _50,ooo--loo,ooo 
B. How many elementary schools are there in your systemY 
1. Less than five 3. 10--19 5. _30--39 
a.. - s--9 4. -ao--2.9 
- -
c. How many elementary supervising principals are there in 
your system? 
1. Less than five 3. 10--19 
a. s--9 "· 20--29 
D. How many elementary school principals are there in your 
system? 
1. Less than five 3. 10--19 
a. = s-.;9 4. = 20--29 
B. How many elementary teaching principals are there in 
your system? 
1. Less than five 3. 10--19 
a. -5--9 4. - 20--29 
- -
J'. Indicate sex of your superintendent __ Male _Female 
G. What is the age of your superintendent? 
1. _ao--2.9 yrs 3. _ 40--49 yrs 5. _ 60--69 yra 
2. _30--39 yra 4. __ 50--59 yrs 6. ~ 70 or more 
K.. lbat is the highest degree held by your superintendent~ 
1. No degree 3. Kaster's s. DOctorate 
2. J.achelor 's 4. Ot:rtificate ot~Yanced Grad.Study 
I. 
APPINDIX A (continued) 
How many years has your 
present position? 
superintendent been in the 
1. Less than five 
a. 5--9 
5. 20--29 
6. 30 or more 
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J. Do you have any supervisors of elementary education in 
your school? 
____ Yes ____ No 
K. Do you have any Assistant SUperintendents in your system? 
Yes No 
- ----
L. If you ha~e answered yes to the previous question, do 
any of these Assist~t SUperintendents have responsi-
bility for &election and assignment of teachers? 
•• 
B. 
Yes No 
----
How many elementary school teachers 
achool system for the current year? 
1. Less than five 3. 10--19 
2. --5--9 4. --20--29 
- --
were ad.ded to your 
5. 30--39 
6. 40--10 
PART II PERSONAL INFORMATION 
Pleaae indicate sex. 
What is your age? 
1. 20--29 
a. -30--39 
--
Jl&le 
-
a:. 40--49 
4. --50--59 
Female 
-
5. 60--69 
6. 70 or over 
c. Indicate your auministrative status at the present. 
_Teaching Principal SUpervising Principal 
D. How many years have you done classroom teaching at the 
elementary school level? 
1. __ 1--4 yrs 4. __ 15--19 yrs 7. __ 30 or more yra 
2. __ 5--9 yrs 5. __ 20--24 yrs 
3. _10--14 yrs 6. _2..5--2.9 yrs 
1. How much e~perience do you have as an elementary school 
principal prior to your present position? 
1. _None 4. _10--14 yrs 7. _2.5--29 yrs 
a. _1--4 yrs 5. _15--19 yrs 8. _30 or more yrs 
3. _5--9 yrs 6. __ 20--24 yrs 
&PPINDIX A (continued) 
r. How long have you been in your present position? 
G. 
H. 
A. 
l. _Less than 5 yra 3. _10--14 yrs 5. _2_0--29 yrs 
a. __ 5--9 yrs 4. __ 15--19 yra 6. ___ 30 or more 
How many years have 
level or above? 
you taught at the secondary school 
1. Nbne 
a. l--4 yra 
a. _5--9 yra 
"• _10--14 yra 
5. _15--19 yrs 
6. _20--2.4 yra 
How much previous experience do you have 
school administrator? 
1. None 
2. 1--4 yra 
3. _5--9 yra 
4. _10--14 yra 
5. 15--19 yrs 
6. 20--24 yra 
PART III SURVIY INFORMATION 
7. ___ a5--29 yra 
a. _3.0 or more 
as a secondary 
7. _2..5--29 yrs 
a. _30 or more 
How many teachers do 
1. Less than 5 
a. -5--9 
you have in your 
4. 15--19 
building? 
7. 45--59 
3. 10•-14 
5. -20--29 
6. =30--44 
a. 60 or more 
B. How many faculty members were added to the teaching staff 
in your building tor the current school year? 
a. 
1. Less than 5 3. 10--14 5. 20--24 
a. 5---9 4. 15--19 6. _25 or more 
How many pupils do you haYe in your 
lw Less than 50 4. 200--299 
a~ -50--99 5. -300--399 
~. -100--199 6. -400--499 
- -
school? 
7. 500--599 
a. =600--699 
D. Do you have an &asiatant principal?: _Yea _No 
1. Are you permitted to make recommendations tor the 
selection ot teachers? Yea ____ No 
r. It your answer to the preYioua ~uestion was yea, how often 
are your recommendations accepted? 
_hlj_dom _sometimes _usually ____ Always 
G. Are you permitted to aake recommendations tor the aasign-
!!9! ot teachers? ____ Yea _No 
MPPINDIX ~ (continued) 
H. If your answer to the previous question was yes, how 
often are your recommendations accepted? 
____ saldom ____ aometimes ____ usually ~Always 
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I. Are you responsible for all teacher assignments in your 
building? ____ Yes ____ No 
J. Are you responsible for all teacher selections in your 
building? ____ Yes ____ No 
K. What is your preference pertaining to selection and 
usignment of teaohers'l 
1. I prefer to select 3. __ I prefer not to select 
--my own teachers my own teachers 
2. _I prefer to assign 4. _I prefer not to assign 
teachers in my teachers in my 
building building 
PART IV SURVEY OF JUDGMENTS 
How many beginning teachers do you have in your school? 
In your beat Judgment how many of these new teachers fall 
into one of the four following categories .at the right? 
1. Prepares and uses varied 
teaching materials • • • • • • 
2. Provides clear explanations. • 
3:. Provides for effective use ot 
time • • • • • • • • • • • • • 
4.. 11\ploys skill in questioning • 
5. Provides for pupils' special 
nee:ds • • • • • • • • • • • • 
6. Provides for group control ot 
discipline •••••••••• 
NUMBEB OF NE! TMCHIBI 
B..elow Wary 
l!i AYs High High 
7. Provides for enrichment ••• ------------------------8. lncouragea self direction •• 
9. Provides tor speed of learning -----------------------10. Is aware of physical well-being 
of students • • • • • • • • • -----------------
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11. jppears to be accepted by 
pupils • • • • • • • • • • • 
12.. Appears t.o be aec epted by 
parents • • • • • • • • • • 
13. Provides for the achievement 
level of each pupil • • • • 
14. Accepts suggestions from 
principal and consultants • 
15. lmp~oys enthusiastic approach 
to subJect matter content •• 
NUMBER OF NEW TEACHER§ 
Below Very 
A~g &vg High High 
JPPINDIX B 
Dear 
4 Weeks street 
Plymouth, New Hampshire 
January 10, 1959 
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. A~ part of the requirements for the degree of Master 
of lducation from Boston University, I am making a study of 
the present status of Elementary School Principals of Ne• 
Hampshire in selecting and assigning teachers. 
In order that the results of this study may be sig-
nificant, your personal support is desired and earnestly 
solicited. 
I should be moat grateful if you would give a few 
momenta of your time to complete the enclosed questionnaire. 
Pleaae oblige by replying at your earliest convenience, 
using the enclosed self-addressed and stamped envelope. I 
would appreciate the return of the inq~iry form not later 
than February 7, 1959. 
Thank you kindly for your courtesy and cooperation. 
Sincerely, 
Douglas L. Robertson 
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.. PINDIX C 
NIW IWIPSHIBI TOWNS BBPRESDTID IN THIS STUDY 
Candia. Meredith Ossipea 
Concord Keene Pelham 
Conway Lebanon Pembroke 
Derry Londonderry Pe1ierborough 
DoTer Jlanches1ier Portamout.b. 
Durhu Milford B;ye 
lxe1ier Jlil1ion &alem 
Gorham Nashua Seabrook 
Hampton Newport Somersworth 
HanoTer New London &wanz:ey 
Hinsdale Nor1ih Conway Til1ion-Northfield 
Hudson North Haaap1ion Wolfeboro 
